leave the protection of her father, a closer view revealed the fact that her eyes were pitifully crossed, and that due to this defect, she was obliged to hold her head to one side, focusing her right eye on the object to which she was attending. The little mouth, too, was constantly held open, and her first spoken words or sounds bore the indubitable marks of the cleft palate for which she had undergone an operation at the age of three. Her thin arms were covered with a growth of abnormally long dark hair, and her fingers could be bent toward the wrist almost double, indicating lack of muscle tone.
Standing or sitting, she suggested low vitality. She slouched rather than sat, and her head lay upon her arms resting on the table in front of her. Her father reported that she was unable to help herself in any way, could not dress herself, and that, after almost endless efforts at instruction on his part, she could not hold a pencil in her fingers so as to make even a faint mark on paper. Poor vision, defective speech, lack of motor control, low vitality tell the story ?f Ruth's handicaps. Add to this, her lack of special adaptation due to her unwillingness to play with other children because they were all "too rough," and the picture of this little lady is complete.
Contrast with this shy, retreating, pathetic child, Ruth as she appeared in June?a little "jumping-Jack" of a girl, prettily clad in a short flowered dress, clutching in her right hand a bunch of roses, humming merrily the tune of the latest radio number, while waiting for her clinic hour to start. Her physical defects remain but the shy air has been replaced by one of self-possession. A spark of mischief, totally lacking at her first appearance, is constantly breaking forth from her eyes. Self-assertiveness, almost obstinacy, a will of her own, at any rate, is appearing, and when she is told to count the colored cubes she is replacing in the box, she replies with a blunt, An illustrated book of the alphabet was now given her. She learned one by one all the letters she could correctly say. Owing to her defective speech, she was unable to say, B, G, J, P, Q, X, Z. Then she was instructed to pick out these letters and name them whenever she saw them. Her father proudly tells how she stopped outside the clinic one day before the whitewashed letters inscribed on the walk and picked out with evident satisfaction the letters she knew from BEAT 
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Slowly the letters were built into words through a process of drill and association of the word with the object. Cat, mat, liat, rat she learned to recognize and to spell. These were in turn combined into simple sentences as "I see a cat." "I eat meat." Not at a single glance could she recognize the sentence, but by spelling out the words, and naming them, auditory images were formed that proved helpful to retention. Auditory images helped out here as kinaesthetic images assisted in learning the formboards.
At the same time and by the same method, Ruth was learning to recognize numbers. Association was also used at this point to assist recall. Number 9 was a balloon on the end of a stick; 4 was a man sitting on a chair; 8 was evolved from a cat, sans ears and tail. Thus interest was held, and progress made.
Script letters were introduced?not wholesale, but related to the words already learned. Here again the progress was encouraging. At the end of the semester, Ruth could read without help and hesitation such sentences as "I see a mat." "I see a star." "I see the moon." "He hit me."
Her vocabulary now includes such words as cat, rat, mat, hat, hot, star, moon, sun, tree, eat, meal, I, it, in, see, doll, can, man, yes, the, run, on, sat, out.
On the day, when Ruth was given the word "to," according to our usual procedure, she was given a sentence of illustration?
"I went to see my grandma." Ever after, when "TO" was placed on the board the entire sentence was recalled. At another time, when she was being taught '' Can,'' A CAN of Soup'' she became restless. She was told to run across the class room. When she told her mother what she had learned at the clinic that day, she said, "Can, a can of soup," "Look, I run," she added. In her next lesson she learned to recognize and spell'' Run. '' In teaching arithmetic, the problem became a more serious one. 
